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1. Aims and Purpose   
 

The purpose of this policy is to exemplify our expectations in relation to high quality 
teaching. We expect teaching carried out by any adult to be at least good – no child 
deserves less. 
 
Our school vision statement is integral to all we do… 

We believe every child should understand, enjoy and contribute to the world. Through work 

and play we dare to dream big! 

We always… 

 Aspire to be the best imagined 

 Achieve great things 

 Challenge ourselves even further 

 
 

2. Teaching strategies 
 

The range of strategies which underpin effective teaching vary depending on the lesson. 

They are likely to include:  

 An Aspire target detailing the main Learning Intention for the lesson 

 Targeted Assessment Criteria using Cornerstones Assessment 

 Key Skills/ Knowledge. 
 

A typical lesson structure would include:  

 Sharing the Aspire Target 

 A ‘Do Now’ Task – Warm up / Link to previous learning (differentiated)  

 ‘New learning’ – fluency task, modelling / demonstration. 

 ‘Talk Task’ – partner talk, consolidation of new learning, key vocabulary 

 ‘Develop learning’ – a reasoning task, new learning in context   

 ‘Independent learning’ – Differentiated fluency, reasoning and problem solving 
activities to facilitate children developing their learning independently  

 ‘Plenary’ – high quality questioning, assessment for learning, next steps 

 Feedback Marking – praise for achievements, next steps, mastery of learning 
 

We use various approaches and teaching materials to help with our planning. Our English 

learning is largely based on the Power of Reading Teaching Sequences, Mathematics is 

based on Maths Mastery and we use the White Rose Materials to support our planning, 

R.E. is based on Discover R.E. and PSHE is based on the Jigsaw Scheme. All other 

subject areas are based on the Cornerstones Curriculum.  

 

 

 

 

3. Skills and qualities 
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At RFPS staff use a variety of skills and qualities to underpin effective teaching and learning. 

Some of these include inspiration, control, confidence, sensitivity, enthusiasm, observation, effect 

use of voice, quick reactions, anticipation, flexibility, assessment for learning, praise, feedback and 

next steps.  

 

4. Key areas and expectations for Teaching and Learning 
 

KEY AREA 1: KNOWLEDGE AND UNDERSTANDING OF PUPILS 

General practice: 

 An acceptance of, and interest in, the individuality of each pupil 

 A belief in equal entitlement and opportunity for all 

 Consistent and appropriate expectations of behaviour and attainment 

 A range of teaching styles and strategies 

 An awareness in curriculum planning which takes account of pupils’ experiences, locality, 

abilities and developmental stages 

 Pupils’ worked is marked regularly against shared learning intentions 

 Awareness of the range of factors which may be impacting on individual pupils’ ability to 

learn such as heath or family concerns, child protection issues, bereavement, acting as a 

young carer 

Best practice: 

 A wide range of teaching and learning styles which match the learning styles of the group 

 Flexibility within the curriculum, shaped through dialogue with pupils 

 Lessons which are responsive to pupil interest/needs and which change pace, direction and 

pitch to meet those needs and hold their interest 

 Pupils aware of the possibility of shaping the curriculum 

 All pupils are challenged through the curriculum 

 The teacher will take calculated risks to extend pupil learning 

 A wide range of assessment and data analysis informs teaching 

 Use of individual, group and class targets 

 Marking gives clear suggestions for improvement 

 Fun and humour used in teaching 

 Enthusiasm of all pupils is valued and nurtured 

 Confidence and lack of tensions in teacher and pupils 

 
KEY AREA 2: ORGANISATION AND GROUPING OF PUPILS 

General practice: 

 Classroom routines and ground rules are made clear to all pupils and adults working in the 

classroom 

 A range of behaviour management strategies are used 

 Groupings are explicit and referred to in planning 

 Decisions about the size and formation of teaching groups are based upon the subject 

matter and/or the learning needs of the pupils concerned 

 Additional adults involved in teaching are well briefed 
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 Variety of groupings used: whole class, ability, friendship, individual 

 Children are given clear instructions as to what is expected of the 

 

Best practice: 

 Pupil grouping and adults are used to actively promote learning and to keep pupils on task 

 The amount of teaching time to be given to particular groups is planned for and is 

communicated to pupils 

 Effective routines and organisation in groups allow teachers to focus on teaching 

 Planning indicates links between organisation, management of the classroom and resources 

 Teachers are able to relate their choice of grouping to the aspect of a subject being taught 

 The organisation of the room supports learning and is easily changed to meet pupils’ needs 

 Adult support is shared appropriately between the groups 

 Sometimes groups are formed in order to give pupils experience of leadership and 

responsibility by helping other pupils less skilled or knowledgeable 

 Pupils have opportunities to engage in collaborative work 

KEY AREA 3: PLANNING 

General practice: 

 An Aspire target for every piece of learning (learning intention) 

 Identification of key knowledge and skills being assessed (key knowledge/skills) 

 Clear expression of what the children should learn in the lesson and how (success criteria) 

 Use of the words ‘be able to’, ‘know’ or ‘understand’ 

 Activities which demonstrate a clear link to the learning intention 

 Reference to the range of needs in the class and how they are to be met 

 Planning for the role and use of supporting adults 

 The time required for activities 

 Links between current teaching and previous lessons 

 A range of activities over both a day and a week 

 Clear links between long, medium and short term planning 

Best practice: 

 Learning intentions are narrow and explicit 

 An even clearer match of activity to learning  

 The range of teaching strategies to be used, with a particular focus on different types of 

questioning 

 Reference to preferred learning styles 

 Evidence of imaginative links and activities 

 An indication of the amount of teaching time to be given to particular groups/individuals 

 

KEY AREA 4: ETHOS AND RELATIONSHIPS 

General practice: 

 Positive response to pupils 

 A sense of moral purpose 
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 Pupils at the centre of the curriculum 

 Simple classroom routines and effective behaviour management 

 Displays of pupils’ work 

 An understanding of equalities issues and their impact on pupil learning 

 Knowledge of pupils and their particular circumstances 

 Positive relationships within the whole school community 

Best practice (teaching): 

 Relevance of the curriculum- teaching rooted in pupils’ experiences – what do the children 

already know? What do they want to find out? What have they learnt? 

 Mutual respect and shared enjoyment amongst pupils and adults is evident 

 Feedback to pupils about ongoing and completed work and behaviour with consistency and 

clarity of expectation 

 Pupils work is moved forward by marking 

 Targets for individuals and groups 

 Teachers and pupils are receptive and willing to learn 

 Teachers make good use of body language, eye contact and voice to keep control and 

encourage learning 

 Teachers know when and how to intervene 

 Teachers use pupils to reinforce particular points 

 Pupils take pride in their work and are motivated to complete work to an acceptable standard 

within time limits 

Best practice (impacting on whole school community): 

 Good relationships across pupils, teachers, support staff, volunteers, admin 

 and premises staff 

 Teachers sharing ideas 

 Ability to take risks 

 High input and ‘presence’ of all teachers around the school 

 Staffroom atmosphere- discussion/networking about children – positive talk 

 Inclusion of support staff in the above 

 Fun 

 

KEY AREA 5: HIGH EXPECTATIONS 

General practice: 

 Has explicit long term aims and intentions for pupils’ learning 

 Communicates the intended learning and standards to be achieved 

 Poses an acceptable level of challenge and pace throughout each lesson 

 Plans lessons and activities which reflect relevant content and appropriate pitch 

 Demonstrates and understanding of equalities issues and their impact on learning 

 Uses questions which focus pupils on their learning 

 

Best practice: 
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 Plans activities which engage pupils in a range of learning experiences and styles 

 Communicates explicitly the pace, amount and quality of work required 

 Balances the range of strategies to maintain challenge for all pupils 

 Uses a wide range of questions 

 Encourages pupils to formulate and ask questions 

 Builds in an expectation of success and failure, supports pupils building on failure 

 Allows pupil choice in working and recording 

 Encourages pupils to evaluate their own work 

 Allows pupils to play a part in identifying future learning needs 

 Uses skilled assessment to modify immediate teaching and future teaching 

 Displays work from a range of abilities which demonstrates process as well as a finished 

product 

 Does not accept first attempts as sufficient 

 Builds relationships in which are asking for more effort is not seen as negative 

 Demonstrates an enthusiastic approach to learning 

 
 

KEY AREA 6: TIME MANAGEMENT 

General practice: 

 Clear classroom routines 

 Acceptable pace and challenge in a lesson 

 Variety for pace of the work in the lessons 

 Planned work is allocated the right amount of time so it can be completed 

 Time is allowed for evaluation 

 Pupils are on task 

Best practice: 

 The teacher is able to manipulate the use of time to ensure it responds to and reflects the 

learning needs of pupils 

 Teaching time for groups/individuals is identified on plans 

 In focused teaching the pace responds to pupils’ understanding 

 Independent work is timed, focused and completed 

 The plenary is allocated the right amount of time and emphasis to reflect its purpose 

 Pupils are required to work at a good pace with an understanding of the quality and quantity 

of work expected of them by certain deadlines 

 Pupils are given clear instructions as to what is expected of them within a given time 

 The teacher systematically monitors the work undertaken 

 All pupils are on task, interested and involved 

 

KEY AREA 7: RESOURCES 

General practice: 

 A safe and organised learning environment 

 Resources which pupils can and do use to support learning 

 Well maintained and sufficient numbers of resources 
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 Pupils find resources accessible and available when required 

 There are established routines for finding, using and returning resources 

 Pupils are taught how to use resources properly, with regard to health and safety and 

respect for personal property 

Best practice: 

Teachers use resources in a more flexible and differentiated way taking on issues such as: 

 Resources being tidily stored, clearly labelled and accessible to teacher and pupils as 

appropriate. 

 Care is taken to ensure equipment is cared for and that pupils take responsibility for 

obtaining and clearing away resources 

 Teacher varies presentation of resources knowing when they need to be laid out for pupils 

and when pupils need to choose time, resources, space; 

 additional adults are well used and managed to promote the learning of specific knowledge 

and skills and keep pupils on task 

 

5. The learning environment 
 

At RFPS we strive to create an inspirational educational environment for children, staff, parents and 

others; an environment that is all about learning, that children use to learn and are proud of. 

 

By learning environment we mean… 

• Classrooms- what should they look like? 

• Corridors – what should be on the walls? 

• Playgrounds – what are they for? 

• Role-play areas – how should they be organised? 

• The staff-learning environment – what do staff need? 

 

Key principles: 

• Classroom displays are a learning resource, rather than a reflection of previous learning although 

some children’s work is displayed to celebrate achievement 

• Corridor /hall displays generally reflect previous learning 

• Some displays are more ‘permanent’ – by their nature they act as constant reminders 

 

Core beliefs: 

 The surroundings in which children learn can greatly influence their academic performance 

and well-being in school 

 The better the school looks, the more it inspires the people inside it 

 Pleasing surroundings will definitely lead to better attendance, improved concentration and a 

healthy dose of motivation and self-esteem 

 Staff need to have a good environment which is adaptable to their day-to-day professional 

needs 

 The more attractive, well-lit and colour co-ordinated school classrooms are, the better pupils 

will feel 
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 A well cared-for classroom can make pupils feel that what they achieve and how they 

themselves are perceived is important 

 An organised and tidy classroom supports pupils’ independent learning and children taking 

appropriate responsibility. 

Key Elements of the Classroom Learning Environment. 

ENGLISH:  

A Class Reading Area 

Each class will have a well organised class reading area which contains a variety of books including 

poetry books, plays, fiction and non-fiction books. Books from a range of cultures and in a range of 

languages should be interwoven throughout collections. It will also be appropriate at times to have 

more focused collections of books related to a specific topic or focus author.  

Other key literacy resources that should be on display in the classroom: 

Handwriting: 

 Copy of our handwriting expectations must be clearly displayed in every class. See 

Handwriting Policy 

 Examples of good handwriting, including some teacher generated handwritten labels etc 

Phonics: 

 Read Write Inc strategies, resource cards and reminders should be evident in EYFS and 

KS1 classrooms. 

 High Frequency Works should be displays in EYFS and KS1 classrooms and KS2 where 

appropriate. 

 Other appropriate words should also be displayed (e.g. common misconceptions) 

 Every class/literacy teaching area must have the appropriate grapheme chart or 

speed sounds frieze. Appropriate vowel phonemes should be on display as appropriate to 

the children’s age.  

Writing: 

Years 1-6 should have a display to support writing. 

This could include: 

 Displays exemplifying correct use of sentence punctuation 

 Examples of modelled writing 

 Synonyms to help children make imaginative vocabulary choices in their writing 

 Displays to remind children to use correct grammatical structures: e.g. was/were 

 V(ocabulary)C(onnectives)O(peners)P(unctuation) 

 Punctuation Pyramid 

EYFS should have a writing area and prominent resources alongside this which encourages 

independent mark making and writing. 
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MATHEMATICS: 

Why create a mathematical environment? 

 To provide models and images which support teaching 

 To provide models and images which support learning 

 To use interactive displays to make the classroom mathematically rich and stimulating 

What to display? 

A permanent interactive teaching display of key models and images which support children’s 

learning and understanding of mathematical vocabulary, concepts and strategies. This display 

should be near your main teaching area so that it can be referred to while teaching.  

For example: 

 maths targets; 

 key vocabulary relating to current work; 

 100 square; 

 place value chart; 

 number lines appropriate to age of children- for example: number tracks, number lines, 

 negative number lines; 

 blank number line– these can be used to display multiples, decimals, fractions, scales on 

 measuring equipment etc; 

 key facts- for example, bonds of ten, equivalent fractions, times tables, units of 

measurements etc; 

 derived facts displays– ‘If I know this fact I also know ….’ 

 mathematical strategies - if mathematical strategies are displayed they can be referred to 

during the main teaching and children can also use them as a reference while working 
on independent tasks; 

 Routeways for four operations 

 maths interest posters showing, for example, shape names and properties (maths interest 

posters should be age appropriate). 

 
SCIENCE: 

There should be a science display, primarily focusing on relevant vocabulary and questions, linked 

to relevant learning. 

 

COMPUTING: 

At RFPS ICT is key to learning. This should be celebrated and evident in every classroom with 

children encourage to use new technologies and independently enhance their ICT skills. 

 

TOPIC: 

Each classroom should have a display board related to their current topic. This should aim to 

inspiring learning and encouraging the children to find out more about the topic.  

 

PSHE and R.E.: 

RFPS school ethos should be evident in all that we do. Prompts should be included around the 

classroom to remind the children of our school ethos and encourage them to behave in a respectful 

and Christian manner towards one another.  
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CHALLENGE BOARDS:  

There should be a Challenge board/ area in each classroom the purpose of which is to promote 

thinking skills amongst the children. This board is interactive in nature. 

 

All displays will be in line with our school display guidance, focusing children’s attention on the 

learning and links to key objectives for this learning (see display guidance)  

 

6. Developing and Monitoring Teaching 
 

Making sure that Teaching and Learning is good or better lies at the heart of our work at RFPS.  

As part of evaluation process, we conduct formal observations on a regular basis which are linked to 

Performance Management. In addition to this there are regular focused ‘drop ins’ which are used 

both as monitoring opportunities for the school and also as professional development opportunities 

to help staff improve their practice. Opportunities for peer observations and team teaching, learning 

walks, work scrutinies and environment walks are also a big part of RFPS monitoring procedures.  

 

Subject leaders also observe lessons and look at children’s work within their subject and the 
outcomes of this are used to form judgements about future developments within school which are 
reported to the Governing Body as appropriate.   
 
The school believes fundamentally in the provision of a broad and balanced curriculum – and that 
belief is underpinned by the notion that the ‘broad’ curriculum is also of high quality. Our aim at 
RFPS is to provide high quality CPD for staff, share good practice, provide high quality resources 
including using computing as a tool for learning. We ultimately aim to support all teachers in being 
‘outstanding’ practitioners and providing ‘outstanding’ learning opportunities for all our children.  
 
All provision at RFPS is expected to be good or better. Where practice is less than ‘good’, advice is 

given and if rapid improvement is not shown, a formal ‘challenge and support’ programme will be 

put in place in order to support the teacher in improving practice.  If this fails to generate rapid 

improvement formal capability proceedings will be implemented. 

 
7. CPD  

 
Providing the most effective professional development opportunities is crucial to improving teaching 

and learning.  

 

Inclusion and fairness 

CPD is not confined to teachers. At RFPS we are committed to professional development for all 

staff and there is no question of, for example, withholding resource for professional learning from a 

colleague who is not a teacher. 

 

Rigorous and continuous analysis of professional learning needs 

 

We use a range of strategies to determine what training to provide: 

 individual needs 

 collective analysis of individual needs – what is the big picture from this data? 
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 training needs identified by the leadership team as a result of observations 

 training needs identified by the leadership team as a result of data 

 teachers self-assess against Teachers’ Standards. This forms part of a discussion about 

training needs on an annual basis. 

 self-assessments for other staff groups linked to relevant standards or job descriptions 

 
Schools are seldom successful when isolated. Schools relate to other schools and to communities. 

We try to provide opportunities for staff to access external training and to visit other schools. 

 Links with other local schools and professional networks  

 All staff have equal entitlement to CPD. 

 Where a member of staff expresses an interest in a sustained course (e.g. 3 days or more) 

we will always balance this with the teacher’s long-term commitment to/future at the school 

and the likely benefit the training will have. This is part of good resource management 

practice. 

CPD PROVISION 

The opportunities available will fully reflect the Code of Practice produced by the DFE in that they 

will only be offered if they: 

 meet identified individual, school or national development priorities 

 are based on good practice - in development activity and in teaching and learning 

 help raise standards of pupils’ achievements 

 respect cultural diversity 

 are provided by those with the necessary experience, expertise and skills 

 are planned systematically and follow the agreed programme except when dealing with 

emerging issues 

 base where appropriate, on relevant standards 

 are based on current research and inspection evidence 

 make effective use of resources, particularly computing resources 

 are provided in accommodation which is fit for purpose with appropriate equipment 

 provide value for money 

 have effective monitoring and evaluation systems including seeking out and acting on user 

feedback to inform the quality of provision. 

Every member of staff who attends a CPD opportunities will be asked to feedback areas which will 

be useful at whole school level, at phase level or at Senior Leader Level. All staff will be asked to 

evaluate external CPD opportunities in order to ensure that RFPS continues to use its resources 

effectively and only use providers who offer CPD which provides good value for money.  

 

8. Review 
As Teaching and Learning is key to every aspect of our school, this policy is constantly under review 

and is updated as necessary with new initiatives and good practice.   

 

This policy will be reviewed formally biennially by Governors.  


